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PART | - ELIGIBILITY CERTIFICATION 11MN13

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2010-2011 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgriades 7 and higher must take the course.

The school has been in existence for five full getrat is, from at least September 2005.

The nominated school has not received the Bluedilgrhools award in the past five years:
2006, 2007, 2008, 2009 or 2010.

The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshe school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadisiwith Disabilities Education Actin a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 11MN13

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distri 1 Elementary schools
(per district designation) 0 Middle/Junior high schoo

1 High schools
0 K-12 schools
2 Total schools in district

2. District per-pupil expenditure: 9182

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Numbe of years the principal has been in her/his pasitt this schoc 1

5. Number of students as of October 1, 2010 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 21 16 37

K 18 17 35 7 0 0 0

1 11 21 32 8 0 0 0

2 20 14 34 9 0 0 0

3 14 13 27 10 0 0 0

4 22 21 43 11 0 0 0

5 21 18 39 12 0 0 0

Total in Applying School: 247



11MN13

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

0 % Asian

0 % Black or African American

3 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Isider

95 % White

2 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 2.0 school year: 10%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2009 until | 10
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 200S 15
until the end of the school year.

(3) Total of all transferred students [sum of25
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2009

(5) Total transferred students in row (3) 0.10
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 10

257

8. Percent limited English proficient students in sictool: 0%
Total number of limited English proficient studemighe school: 0
Number of languages represented, not includingigmgl 0

Specify languages:



11MN13

9. Percent of students eligible for free/reduced-gticeals: 44%

Total number of students who qualify: 108

If this method does not produce an accurate estiofahe percentage of students from low-
income families, or the school does not participatide free and reduced-priced school meals
program, supply an accurate estimate and explainthe school calculated this estimate.

10. Percent of students receiving special educatioricsss. 11%
Total number of students served: 26

Indicate below the number of students with disaegiaccording to conditions designated in
the Individuals with Disabilities Education Act. Dot add additional categories.

_5Autism _OOrthopedic Impairment
1 Deafness 2 Other Health Impaired
0 Deaf-Blindness _SSpecific Learning Disability
0 Emotional Disturbance 11 Speech or Language Impairment
_1 Hearing Impairment _OTraumatic Brain Injury
—1 Mental Retardation —Vi_sual Impairment Including
T ____ Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time
Administrator(s) 2 0
Classroom teachers 14 0
Special resource teachers/specic 6 0
Paraprofessionals 9 2
Support staff 8 3
Total number 39 5

12. Average school student-classroom teacher ratiojghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 18:1




11IMN13

13. Show the attendance patterns of teachers and ssuaen percentage. Only high schools need to
supply graduation rates. Briefly explain in the &®tection any student or teacher attendance rates
under 95% and teacher turnover rates over 12%lacaétions in graduation rates.

200920102008200¢/20072008/20062007/20052006

Daily student attendance 96% 97% 96% 97% 96%
Daily teacher attendance 99% 99% 99% 99% 99%
Teacher turnover rate 0% 0% 0% 0% 0%
High school graduation re, 0% 0% 0% 0% 0%

If these data are not available, explain and pmvihsonable estimates.

14.For schools ending in grade 12 (high schools): Sivbat the students who graduated in Spring 2010
are doing as of Fall 2010.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other

Total 0%



PART |1l - SUMMARY 11MN13

Battle Lake Public School's Mission: Striving to@@ducational excellence in a safe, respectful,
accepting environment: preparing all students tetrttee challenges of a changing world.

Battle Lake Elementary School is a small, ruralbstlin Western Minnesota. Our school, with aboud 24
students, is a part of a K-12 school district vjitst under 500 students. Demographically, we are
approximately 94% white with a free/reduced lurate rof 43.5 percent. Once driven by an
agriculturally-based economy, our community is namgely supported by tourism. The county is a
destination place for vacationers as well as tises&ing a place to enjoy their retirement years.

While it might be a stretch to refer to Battle LakeéLake Wobegon” terms, in many respects, we do
enjoy the idyllic characteristics of small town Arnean life. We believe that through encouragement,
nurturing, high expectations, and uncompromisiagadards, each of our students can indeed be, “above
average” and successful. We are not without oulteriges, however, we embrace them with a strong
work ethic and problem-solving approach. Perhapstiingportantly, we have become less beholden to
past practice. Instead, we focus more on developivigion for how we want things to be. We estdiblis
goals that support our vision with accompanyingtstyies, tactics, and timelines to ensure we akenga
progress. That type of thinking takes courage aomhamitment to risk-taking. This is our story....

Three years ago, our district embarked on a joutoésansform our school from good to great. The
process culminated in a fifty-page strategic plat tvas adopted by our school board in June of 2008
The plan involved input from virtually every coriggncy group in our community. The heart and séul o
this work is embodied in our commitment to offerarld class liberal arts education built upon a
foundation of math, science and language arts. Jdas$ not only reflected the beliefs of our schatol,
represented the values and beliefs of our community

Demonstrating our commitment to a well-rounded atioa, our students receive daily instruction in
music and are also exposed to both Spanish andaviar@hinese. Art instruction is delivered from a
teacher on staff as well as through the utilizatblocal community artists. The art foundationgwoed
at the elementary has been integral to the suczgssder students experience in art competitions.

At the upper elementary grades, our students &igerience a unique learning opportunity tailoreduo
local ecology by extending our classroom to ne&@lgndalough State Park. This experiential learning
model has fostered a greater connection and uaaelisg of our ecosystem as well as an appreci&iion
the natural resources of the area. Minnesota assesgnce in addition to math, reading and writing
With respect given to the demands of employersidgsstudents with stronger skills, science edocati
is a focal area in our strategic plan. The sciestaedards are only measured in fifth grade at the
elementary level, however, we feel it is importenhote that 89% of Battle Lake fifth grade studenet
or exceeded the standard compared to a state avefrd§%. In 2010, forty three percent of our stude
exceeded the standard compared to 14% in 2006&%driL2007. We are very pleased with our
achievement progress in this area.

Our school is rich with tradition. The sixth gradlass travels to St. Paul each spring to tour tates
capitol and visit the Minnesota Science Museum. fdilr graders spend two days at Long Lake
Conservation Camp - an experience often regaléatume years! We bring parents in to celebrateditg
through a program we call Pastries For Parentsh Elaidd that attends gets to pick out a free balk.
also involve parents beginning in kindergarten véttmily activities designated as Family Fun Fridays
Families might make and eat stone soup, watch stgilents performs short plays, carve pumpkins, or
any other number of activities that connect stusland their families to the learning that is gaimgin

the classroom.



We are very proud of our school, its traditions andwonderful school climate. The work being dbge
our staff and the success attained by our studestbeen remarkable. In 2009, Battle Lake wastthe o
K-12 district in Minnesota to be recognized by Mi@nesota Academic Excellence Foundation’s
Spotlight on Schools Award. We followed that u201.0 by being one of only two K-12 districts in
Minnesota to receive this honor. Additionally, tistrict has received regional Star of Innovatioraeds
for the past two years and our high school wasgeized by U.S. News and World Report as one of
America’s Best High Schools in 2009.

Though the awards and recognition have been appeecithey aren’t the reason we have initiated
change and reform. We are simply providing the tyfpeducation that we feel will create the citizens
world needs today to meet the challenges of tomorvide believe in what we are accomplishing and it
shows!

Why is Battle Lake Elementary worthy of Blue Riblgiatus? We have demonstrated success in
increasing student achievement and designing aceéidnal experience that is world class. While we a
very proud of our test scores, we hope that we baweeyed that our school is more than that. We
challenge students to excel and we are not affai@kong risks. Anecdotally, teachers who have come
the area to retire and decide they would like tasfitute teach for us remark on what an amazitig lit
school this is. Those genuine and unsolicited comgits say a lot. We hope that you agree.



PART IV - INDICATORS OF ACADEMIC SUCCESS L1MN13

1. Assessment Results;

http://education.state.mn.us/ReportCard2005/schistittinfo.do?SCHOOL_NUM=010&DISTRICT _
NUM=0542&DISTRICT_TYPE=01

We have shown very strong progress in student eement over the past five years. We analyze our
performance each year in math, reading, and scaned three of these areas are assessed by Mtanes
as part of the Minnesota Comprehensive AssessmEmsMinnesota Comprehensive Assessments were
Minnesota’s response to the testing requiremeats the No Child Left Behind Legislation. Students
receive a scale score which places them in oneuwrfdategories: “Does Not Meet the Standards”
“Partially Meets the Standards” “Meets the Standaalt “Exceeds the Standards.” The “meets” and
“exceeds” categories fulfill making adequate yearyggress. Each year the cut score for each categor
has been raised as schools worked to meet the $Q@¥ént compliance requirement for 2014.

Although we have experienced growth in all areasthnis the area with our most significant incredse.
we analyzed our five year data, our percentagease over that time was 8.84. That represents nice
growth, but we think that statistic doesn’t reda#lt the whole story of our transformation in mattagics
education. When you look at our student resultsnduhat time, you find that the percentage of shid
who met or exceeded the state standards went flom af 75% in 2006 to a high of 90% in 2010. In
fact, the trending for the percentage of meets gheeeds standards rose every year with the ercegpti
2009 — 75%, 81%, 88%, 81% and 90%.

We are pleased with that progress, but that doskolty the remarkable aspect. The real transformatio
comes through examining the number of students vboswth progressed beyond just meeting the
standard. The number of students who exceededateessandard in math went from a low of 33 in 2006
to a high of 88 in 2010. For a school that typicalhly has a 138 to 162 students take the assegstimain
growth is something for which to be extremely protlide data shows that the number of students
exceeding the standard rose each year: 33, 58068hd finally 88. We believe that level of growth
really speaks to the effort of both faculty, stafid students.

Our data can be further disaggregated to compaweohio students who are eligible for free or reduced
priced meals do in comparison to other studentsath. In third grade, 62.5% of our free reducedegti
meals students exceeded the standards comparestictie @average in that category of 24.96%. Thattre
continues in fourth grade (41.17% B.L. vs. 19.94@%¢§ and sixth grade (26.66% B.L. vs. 10.88% ¥tate
— no comparison data was present for fifth graldeelexamine the same category of data from 2006,
third grade (18.18% B.L. vs. 15.26% State), fogptide (27.27% B.L. vs. 12.17% State), fifth grade
(19.04% B.L. vs. 9.02% State) and sixth grade 1%4.B8L. vs. 6.6% State). There is evidence of
significant growth in reaching these students af tiexceeds standards” percent has increased
noticeably during that time span.

Reading has been a strong instructional area fodistrict for some time. This is credited to exeet
instruction and the use of Accelerated Readingsagplemental program which successfully measures
reading comprehension. The following data trenéspaesent in looking at the percentage of studéats
met and exceeded the standards since 2006: 84%,%88% 86%, and 90% in 2010. In both 2010 and
2008, ninety one students out of 130 — 140 excetesdtate reading standard. The number of students
exceeding the standard was in the low to mid seagback in 2006 and 2007.

As we disaggregate data based on students elfgibfece or reduced priced meals, we again see edark
performance improvement when compared to the atageage. In 2010, 81.25% of Battle Lake third
graders who qualified for free or reduced luncheexted the state reading standard as comparedatea s
average of 32.15%. The past two years have typisaktn a 15% - 25% increase over the state avarage
the “exceeds standard” for reading in grades ttiremigh six. Overall the percentage of “meets

9



standards” plus “exceeds standards” has been temibjsstrong over the past five years and wellvabo
the state average for students falling within tlee for reduced lunch category.

The results we have attained do reflect a commitmequality instruction and support for all stuten
We are seeing students from diverse socio-econbatikgrounds excelling in our school system.

2. Using Assessment Results:

Several years ago we made a conscious choice ttaeenh data-driven decision making model. The
early stages of this process involved establishaggline data, providing staff development for heas

in how to use the data, and educating parentstaddrss on assessment results. We have continul to
these things as we have learned more about theytteeand weaknesses of our curriculum and
instruction and embraced new assessment toolstatdges.

We are now at the point where we have enough lodigial data to make sound curricular and
instructional decisions. We utilize several sourgieimformation. Our state provides the Minnesota
Comprehensive Assessments to determine if schooisiaking adequate yearly progress. We examine
these results very closely on an annual basis. [$¢eude NWEA's products to assess student
achievement. This allows both our staff and stuslembave immediate feedback on student achievement
growth. It also provides us with tremendous fleliipin selecting reports to assist us in evalugibur
curriculum and instruction.

We use this data in a number of ways that have isérumental in increasing student achievement. We
examine student performance on an individual |eWd.also look at classroom, grade level, school and
district performance on a whole. This is done hwithin the school testing year and in longitudinal
comparisons. We begin each year with a data ratréaigust to examine results, discuss what they
mean, and make plans for improvement. One receamgehdirectly related to our data has been the
incorporation of Study Island as an enhancemenefading instruction. We are also firm believers in
Accelerated Reading and Accelerated Math as sugpiento regular instruction.

A few years ago, frustrated with our testing resuhe district examined its approach to curricular
alignment and selection. It lacked a cogent culuitureview process and there was haphazard cotytinui
between grade levels. Our curriculum is now aligbeth internally and with the Minnesota state
standards. We have a curriculum review cycle icglhat provides a structure for periodic analgsid
reflection.

In our efforts to seek improvement, we have emltareRTI movement this year. Our initial work
includes a series of one-minute reading probesdess reading fluency as part of an RTI initiative.
can identify students who are not performing atigrievel and use targeted interventions to spedlific
address any skill deficits. We have set aside g&felopment time for grade level meetings to aly
results and to bring in a reading interventioresassist us in selecting proven research-based best
practices for reading instruction.

3. Communicating Assessment Results:

As our commitment to data-driven decision-making &aolved, so too have our practices on
communicating assessment results. Several yearslagassion of assessment results were largely an
internal conversation taking place among teachaidsadministrators. We have undergone a significant
evolution since that time.

Students and parents receive the Minnesota CommsiteeAssessment results at fall conferences. These
scores are from the preceding April testing perdMohnesota districts typically receive the sconesf
the state in late July to mid-August.

We utilize Northwest Evaluation Association Measuné Academic Progress (NWEA MAP) to assess
student achievement. The assessments provide irateddedback to students through a score report.
10



Parents also receive individual score reports aodittp charts highlighting student learning progré&ss
and large, these reports are self-explanatory, ieryeve do review the format for the reports arstdss
individual students results as needed at parenh&saonferences. We also use them to determine
individual student learning needs and communidaied needs to parents.

As part of our Response to Intervention (RTI) atitie this year, reading probes were administeyexit
elementary teachers. Parents received the regutie ceading probes at conferences. As we catherke
data, targeted instructional services tailoringlstu needs will be implemented in the classroomaalo
with individual need-based interventions.

Each fall, we begin our school year with a dateeadt This is followed by a welcome back to school
meeting where part of the presentation is geanedrds student assessment results. The administratio
also prepares a detailed presentation to the stdoaot with an opportunity for questions.

Finally, our grade level testing results were stidnea community education letter that went tadagtrict
residents this fall. Some of the results were sh#r®ugh a monthly superintendent’s column inltoal
paper. We continue to look for effective ways tonoaunicate assessment results to our students,tparen
and community.

4. Sharing Lessons L earned:

Our district has been very open about sharing xperences. We also continue to learn from colleagu
in other districts. Our administrators are activg@iiofessional organizations where it is quite camno
share ideas that are working well — or brainstosfut®ns to the challenges many of us face. Thig b&a
done at monthly division meetings through profasai@rganizations or via email or phone
conversations. These communications take place qggularly. The area principals are very willing t
share ideas and have formed a very collegial atabaative group.

The building principal presented on the topic cdtggic planning at the summer conference for
principals in June of 2010 and is active in writmgwspaper articles and press releases promotng th
educational innovation that is taking place indisdrict.

We have also hosted visits from area schools isteden learning about our programs and educational
model. So far this year, we have hosted visits feemdistricts, one of which was about three hdrtom
our location. We provide them with a tour of ouhaal and also sit down with them to explain our
program, share our master schedule, and discussdagational philosophy.

Last year brought an opportunity for the buildimmpipal to work with area school leaders on a @toj
called, “Connecting for HS to Postsecondary Sucté@ée program was sponsored by the Minnesota
Department of Education and North Central Regi&uhlcational Laboratory (NCREL) based out of
Colorado. The dialogue and problem-solving strategiere excellent. Each principal shared a targeted
learning intervention their school developed caliddactal. At the conclusion of the year-long heag

and dialoguing sessions, each principal shared wbeted well and what they would change about the
intervention in the future. A school administrafimm the district will be moderating a round-table
discussion of work accomplished and sharing restiitse Winter 2011 administrator’'s conference in
Minneapolis.

Our faculty has become very active in seeking adedmlegrees in education. The delivery of these
programs in our rural location typically entailsadgishing cohort groups. Our teachers share irdidion
about our programs as well as learn about thetiiéis being undertaken by other schools througbeth
cohorts.

Through multiple channels of communication and axpe to other systems and ideas, we have all
prospered by offering a stronger educational eepeg than before.

11



PART V - CURRICULUM AND INSTRUCTION 11MN13

1. Curriculum:

Students in grades kindergarten through six must state adopted standards in the subjects of éyggu
arts, math, science, and social studies. Standattle arts, health, and physical education arallypc
adopted and approved. Battle Lake Schools have gtasdards documents available for public

viewing. Documents include the standard which stiglare expected to meet, benchmarks, instructional
activities, and assessments. In other words; we=shlaat the student is expected to learn, when they
should learn it, how we will teach it, and how wil Wnow if students have learned the material. Bue

the size of the standards based documents, it igassible to list them in the word count allowed.

Students must show proficiency in each subject aseshown through formal assessments, teacher
assigned grades, and professional judgment. Swidemtevaluated through local and state
assessments. Students in grades three througresissessed using the Minnesota Comprehensive
Assessments in the subjects of reading and matllaodire assessed with NWEA's in all the core
subjects (reading, math, social studies, and se)eht addition, students in grades three andtfike the
Minnesota Comprehensive Assessments in sciencgei@tiwith reading difficulty are identified in
Kindergarten through the use of formal assessnsemts as the NWEA's, AIMSweb, the work sampling
system, and teacher judgment. Students in gre@iesre assessed a minimum of three times agear i
reading fluency using AIMSweb. Students at riskffiling to read are provided specific intervengon
Students qualifying for special education are mtediindividualized education plans with alternative
standards identified.

In the traditional classroom a student would derrates competency of standards based objectives as
presented by the classroom teacher. Students menysdiirough successful completion of class work,
participation in discussions, successful interadim cooperative groups, use of manipulatives, and
meeting minimum requirements on both local andestasessments. Students may earn the Presidential
Academic Award in grade six when demonstrating Bsigee in the classroom and state

assessments. Special Education students may resgipert either within the regular classroom sgttin
or in individual or small group settings at an aitdive location. Title 1 support would also beikalzde

for those who qualify and could be in the classraatting or in small group review. Gifted and Taéeh
students would be eligible to participate in Prbjeballenge. These classroom sessions are offered t
students based on the NWEA's, MCA's, classroomggsadnd a modified Renzulli scale. Alternative
education services are provided by the Sp. Edh&zadéfter school programs such as athletic program
dance, music, games, and academic enrichmentsxitto

Students in the upper grades may participate ilBHide Lake Science and Math Expo modeling
exemplary science and math fair projects, partieifrachemistry and physical science demonstrations
and experience conference judging, Students algagenin several hands-on learning activities and
experience nature first hand in an outdoor claser(®lendalough State Park) complete with a
classroom, wildlife, wetlands, prairie, and woods.

Battle Lake Elementary School is filled with addital experiences to promote literacy. Opportunities
exist to participate in the National Spelling BBational Geography Bee, and use Accelerated
Reader. Students use the Pearson web site to emgaggeted activities to boost scores in mathdireg
and science. Students also have access to the IStadg program for the same purpose. | Love todRea
Month held every February will highlight studenading successes all over the school!

Physical Education: Students participate in 25 meswf physical education class every day. Students
will be monitored from kindergarten through gradeas they look to self improve in the areas ofliea
and fitness. Opportunities to participate as irdirals and groups are provided as students playgame
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snhow shoe, ski, run, jump, and much more. Stud=mtsearn Presidential awards for fithess and
sportsmanship. DAPE is provided for qualifying stots.

Visual and Performing Arts: Students participat@tnminutes of performing arts three times per
week. Students in grades 5-6 may participate iara [program and also may choose to be involved in
choir. Individual lessons also accompany thesegregrams and three public performances each year
highlight student growth. Students also engaghenvisual arts for 45 minutes once every three week
under the direction of a licensed art instructooriihg with a variety of medium such as clay, paint
drawing, and mixed media, students are encouragegiore personal aesthetics through their own
creations.

Foreign language: All students in grades K-6 apoegd to the foreign languages of Mandarin Chinese
and Spanish for 30 - 45 minutes every two or thwveeks under the direction of licensed instructors.
Using age appropriate curriculum, students leaustosimple greetings, count, identify typical akge
and are introduced to these unique cultures.

2. Reading/English:

The reading curriculum for grades K-6 is the 200&Millan McGraw Hill Treasures series. This series
offers an inclusive program that teaches the ssiclkaf reading instruction: print awareness, phtoe
awareness, phonics, vocabulary, fluency and conepiebn. As the students learn the foundational
concepts of reading, they are exposed to a widetyaof genres: including numerous non-fiction giec
award winning literature, and multi-cultural selens. This reading series provides our teachefs wit
resources they need to help the students becormessial readers and writers.

In the primary grades, an emphasis is placed ongrhix awareness and phonics instruction.

Kindergarten and first grade teachers model psEraness and provide phonemic awareness lessdns tha
provide students with an auditory learning expeaxge hrough the use of rhymes and chants set tamus
our students learn to isolate phonemes and idestifiyblend sounds. First grade teachers use guided
reading groups to provide practice with phonicdskising text related to the theme of study. Sdcon

grade students combine vocabulary learning withingriinstruction to reinforce word meaning in

context.

Students in grades 2 through 6 are provided walirgy material at their reading level through tke af
Accelerated Reading. Fluency is achieved when ngatgixt that is at an appropriate level for eaciuee,
which is especially helpful for struggling readeks.they work at their levels, the teacher is @ble
monitor and respond to a struggling student’s msgmith individualized reading conferences, 1:1
reading with an adult, and duo-log reading.

Grades 4-6 supplement the MacMillan-McGraw Hill gmam with the Reading Renaissance method.
Reading Renaissance is taught by having the staidigidw along in their individual copies of the
chosen class text, thus not only hearing correntigeled fluency, but also being guided thru the
comprehension skills that good readers use: ubaakfground knowledge, predicting, the modeling of
asking questions as they read, making connectamsinferring.

To insure that each student is having their legrnieeds met, our Title | staff provides additioaigbport
for struggling students with small, flexible growprk and individual pullout as directed by the
classroom teacher.

The new component to the district this year is enpntation of Response to Intervention model (Rtl).
Rtl will help us identify at-risk students who faito Tier 2 or 3 by screening, assessing, ideiniif\and
providing interventions to these individuals. Catent and frequent evaluation will monitor their
progress.
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3. Mathematics:

Through careful consideration, Battle Lake Elemgng&chool made a conscience decision five years ago
to systematically improve our elementary math paogrTo achieve this goal we have used a three
pronged approach. First of all, we selected thaylay Math curriculum by Wright Group/McGraw-

Hill, transitioning into the new materials increntafy over a two year period. Next, we consciously
began a shift in our teaching perspective fromtithditional method of math instruction where teashe

are just delivering information, to a more innovatapproach which celebrates and challenges stident
thinking. Finally, one of the most important pisc# the puzzle has required us to implement gjiete

to help bridge the achievement gap. We have allvags known as a caring school trying to help all
students. However, through regularly schedulethlootation two times per month, we are more
purposefully developing strategies to reach owlestis and help them connect with their learning.

Specifically our curriculum allows students to depeand share their own thinking strategies both
verbally and in written form. We accomplish sucosith our students by balancing practice of basic
skills common to each grade level with more chaieg problem solving. On a daily basis our shide
are analyzing, exploring, making connections, axtdrelding their knowledge by working on activities
with partners or in small groups as often as péssingaging lessons that stimulate students’ think

and interests create the foundation for our classsoto be filled with wonder. Students are also
encouraged to set personal goals which challerega th reach their full potential. For example pied
students focus on and accomplish measurable imprenein grades 4-6, we use the supplemental
Accelerated Math program along with our core cuttiml.  This program helps the teachers and stadent
manage each student’s progress through a speeifaf sbjectives based on our state standards.

Finally, if a student is struggling a variety offdrentiated strategies are implemented. In grade for
example, pre-teaching lessons to struggling stsdeet improved students’ self confidence and istere
in math. Grades five and six participate in aerafchool math practice club. Small group and 1:1
sessions with students who are not mastering stdsidae a regular practice. Inspiring studentake
risks when trying to solve problems, individualigimstruction, practice and/or assessment to naegt e
students needs and learning style, all help ouwadbuild mathematic confidence and creative thmgki

4. Additional Curriculum Area:

Battle Lake School science curriculum is based amibkota’s academic standards. These standards
center on best practice and are measured on anstiebasis in grades three, five, eight, and etbar
in high school when students complete a life s@eraurse

In the lower grades science instruction is prinyagihbedded within language arts. Students areitgarn
content along with the literacy skills necessarpeécsuccessful in all subject areas. Integration is
essential; students meeting the first grade liferse standartllatural systems have many components

that interact to maintain the system spend time examining how habitats compare betweienads and
humans. With the teacher’s assistance, studerganas(reading books, visual and auditory
presentations, nature walks) various animal habéat how those habitats meet the needs of the
animal. They compare this with human made strustarel list specific similarities and

differences. Students will be asked to questiontguibthesize regarding the function of variousuezd
within the habitat and will meet science and engjiimg standards by supporting their presentatiatts w
evidence and recognizing that people use apprepoats to gather and analyze data. Minnesota
standards in social studies are also met as swtbenbme familiar withow families live today and in
earlier times, recognizing that some aspects change over time while others stay the same. Students share
their learning by recreating an animal habitathefit choice and an oral or written presentation.

In the upper grades, investigation and hands-amileg shine as students utilize and build uporrthei
literacy skills to demonstrate learning. Sixth gnadwill apply science and engineering standardeeys
observe, hypothesize, design, test, and analypa@ept to be shared with each other and the pabtire
Battle Lake Science and Math Expo. Fifth grade esttsl make frequent trips to Glendalough State Park
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(including one afternoon of ice fishing as parthe MinnAqua curriculum) and make inferences about
the natural systems and their living organisms.

Using logic, making inferences, collecting evidemeading critically, discussing, writing and simayi
knowledge, all our part of the science curriculumd @struction at Battle Lake and help fulfill our
mission of providing educational excellence iraBesrespectful, accepting environment while priggar
all students to meet the challenges of a changiomipw

5. Instructional Methods;

Battle Lake Schools is committed to meeting thedsed individual learners. Teachers differentiate
instruction through the modification of contentpgess, and products. All three of these areas are
effectively employed due to a clear understandingfudent needs gathered through data collectidn an
discussed at regularly scheduled grade level aifinseetings.

Content is modified in several ways. In languads eiasses, students are provided with text at thei
individual reading levels. Students are given ledakaders as part of core curriculum and use the
Accelerated Reader program which provides appriepléwvel content and student choice — a key styateg
in differentiation. Accelerated math is also uséthwtudents working at their own level and

pace. Students above grade level are provided bpptes to pursue advanced standards both
individually and in small groups as well as compatthe Math Masters program and Science and Math
Expo. Children may also qualify for Project Chajenwhich meets once weekly for academic
enrichment in all subject areas. Learning centedsfgee choice time, including such features akbon
tape and tactile tables, provide additional opputies for individualized learning. Finally, adjos¢nts in
the learning environment; working inside a smaitten the floor, at tables, soft furniture, or ewdting

on exercise balls, helps meet those learning shdesgell.

Smart boards are one of the many tools our teactserso differentiate process. All elementary
classrooms are now equipped with this technolotg Boards allow students to manipulate text, graphs
etc. through actual touch or the use of a keypatbr@Gnd sound can easily be manipulated as

well. Teachers use varied graphic organizers ssdhi@otes and Venn diagrams and provide individual
and small group learning opportunities. Qualifygtgdents receive supplemental support throughgsbe u
of Title One instructors and Para educators.

Staff also differentiates products — how studehtssthey have mastered an objective. Student$tin fi
grade social studies may type a research papeeateca visual representation - accompanied byan o
presentation - on specific standards. Assignmentheis varied depending on skill sets. For example
certain students may chose ten of the twenty syeliords to focus on while others may be given
additional challenge words. Finally, many of oladieers use the R.A.F.T. strategy, allowing studints
choose the Role, Audience, Format, and Topic whideting appropriate lesson objectives.

6. Professional Development:

The professional development program in our distsiorganized by a committee of teachers,
administrators, support staff and a school boarthbez. The committee meets regularly to plan
activities, appropriate funds, and analyze curpeogjrams to determine if student achievement garals
being met. The program provides support for alritisemployees.

Professional development activities include an ahsummer Data Retreat for teachers and
administrators to analyze the test data for ouridisand to identify areas of strength and ardas o
concern. This has provided the teachers with vadualight into areas of student instruction theat be
improved upon. For example, a review of data adioss revealed that®grade reading scores were
dropping each year following'2grade scores that were strong. This promptedricalim review and a
change was made, student needs were better metcares improved.

15



The district staff meets monthly for a professiom@yelopment session. Topics have included learioing
implement the 6+1 Traits of Writing, a chapter Imapter review of Robert J. Marzano’s work in
Classroom Instruction that Works: Research-Basetesfies for Increasing Student Achievement,
training to implement the online professional depehent tool PD360, sessions for teachers to analyze
and review state and NWEA testing data and disonssin including differentiated instruction in the
classroom. These monthly sessions are a valuadllentkeeping staff current on research and tdwds t
are pertinent for use immediately with students.

The elementary staff has done extensive work oimtpéementation of best practices in reading. Time
for reflection and evaluation were included in giecess of curriculum review and alignment of
curriculum with state and national academic stasglddsing state testing data, along with our NWEA
data, teachers looked for strengths and weaknésseghout our elementary student body.

A considerable amount of time has been investgadparing our teachers and support staff for the
implementation of a Response to Intervention motails implementation will allow us to serve the
population of students that are struggling and bekhefit from a concentrated academic intervention.

Overall, the state has annually increased its igathe standards that our district is accountidrland
reduced our budget. We have successfully made gastadent achievement scores each year, which
indicates that our focus on professional develogrtagics that directly impact the classroom andlea
practice is a strategy that is effective.

7. School Leadership:

The school leadership model in our district hasengdne several transformations in recent yearsneso
of which are due to increasing financial pressoresur district as Battle Lake ranks 319th out®7 3
Minnesota school districts in combined per studewénue. Our district presently has two adminietsat
Five years ago the school had a combination supadent/elementary principal with a lead elementary
teacher and a high school principal. The distdst the lead elementary teacher position. Two yagos
the high school principal became the district'sricutum director. Last year, the principal took @iK-12
assignment while remaining the district’s curriculdirector. We now have a model with a
superintendent/9-12 principal and a K-8 principatfitt curriculum director.

It would be nice to be able to say that we havdéddmon the perfect administrative configuration,
however, in our opinion, the administrative confaion is less important than having the right peop
with the right skill sets in place. We don’t viewraoles strictly in terms such as elementary or
secondary. Instead, we view the educational expegigve are providing holistically from a preK-12
perspective.

Strong administrators are excellent communicatsteners, and problem solvers. They provide
leadership and vision to the organization and dgv#iose qualities in others. They are committed to
promoting a school environment that supports teacied students while setting very high standands a
expectations.

The principal plays a key role in gathering infotima and soliciting ideas on how to improve theaah
Recent examples show the wide-range of decisioringamployed. Changes were made to the routine
before classes start to give students a chanoestoise. We now have a student writer of the math
each grade level. Students will be participatinthim Geography Bee program as well as a prograedcal
Math Masters. We have a curriculum review cycle apidocess for making curricular decisions. We
have a system to collect and analyze data andesutts are discussed and shared across the diattict

of these initiatives started because the prin@pdl staff have established relationships builtrosttand
respect.

Both administrators have been strong role modelselgking out experiences that contribute to their o
personal and professional development. Recent appties that administration have participated in
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include: Assessing Academic Rigor in the Classrodi@A Data Retreat & NWEA - You've Got the
Data...Now What?; Breaking Ranks in the Middle: Sigats for Leading Middle Level Reform; 6 + 1
Trait Writing Seminar; Response to Interventiond &oture Focused Leadership presented by Gary
Marx. When school leaders demonstrate that thepatrafraid of growth, change, and challenge - it
establishes a school culture where innovation akdare promoted and celebrated.

Our school will continue to change and evolve. Wieamntinue to develop leadership among all
employees in our organization. It is a challenginge in education, but an exciting one as well. Our
vision to offer a world-class 21st century edugafiar all of our students will remain vibrant andlw
guide our journey as an organization.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: {Test: Minnesota Comprehensive Assessme

Edition/Publication Year: 20( Publisher: Pearson

2009-2010| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr
SCHOOL SCORES

Meets or Exceeds 93 97 94
Exceeds 66 58 71
Number of students tested 44 31 35
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets or Exceeds 94 92 100
Exceeds 63 54 70
Number of students tested 16 13 10

2. African American Students
Meets or Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets or Exceeds

Exceeds

Number of students tested

4. Special Education Students
Meets or Exceeds

Exceeds

Number of students tested

5. English Language L ear ner Students
Meets or Exceeds

Exceeds

Number of students tested

6. American Indian

Meets or Exceeds

Exceeds

Number of students tested

NOTES:
11MN13

Apr

98
71
41
0 10
0
0

100
77
13

Apr

94
30
33
100

82
18
11
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: Minnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Meets or Exceeds 93 94 100 95 85
Exceeds 80 71 89 61 71
Number of students tested 44 31 35 41 34
Percent of total students tested 100 100 100 0 10 100
Number of students alternagily assesse 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets or Exceeds 94 92 100 85 73
Exceeds 81 54 100 62 55
Number of students tested 16 13 10 13 11

2. African American Students
Meets or Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets or Exceeds

Exceeds

Number of students tested

4. Special Education Students
Meets or Exceeds

Exceeds

Number of students tested

5. English Language L ear ner Students
Meets or Exceeds

Exceeds

Number of students tested

6. American Indian

Meets or Exceeds

Exceeds

Number of students tested

NOTES:
11IMN13
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: : Test: Minnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Meets or Exceeds 92 85 91 89 88
Exceeds 54 48 51 57 30
Number of students tested 37 33 43 35 33
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets or Exceeds 88 70 75 85 82
Exceeds 41 50 44 46 27
Number of students tested 17 10 16 13 11

2. African American Students
Meets or Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets or Exceeds

Exceeds

Number of students tested

4. Special Education Students
Meets or Exceeds

Exceeds

Number of students tested

5. English Language L ear ner Students
Meets or Exceeds

Exceeds

Number of students tested

6.

Meets or Exceeds

Exceeds

Number of students tested

NOTES:
11IMN13



STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: : Test: Minnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Meets or Exceeds 84 85 86 91 82
Exceeds 51 55 51 54 52
Number of students tested 37 33 43 35 33
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets or Exceeds 71 70 75 85 64
Exceeds 35 50 38 38 27
Number of students tested 17 10 16 13 11

2. African American Students
Meets or Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets or Exceeds

Exceeds

Number of students tested

4. Special Education Students
Meets or Exceeds

Exceeds

Number of students tested

5. English Language L ear ner Students
Meets or Exceeds

Exceeds

Number of students tested

6. American Indian

Meets or Exceeds

Exceeds

Number of students tested

NOTES:
11IMN13
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ! Test: Minnesota Comprehensive Assessme
Edition/Publicationyear: 200¢Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Meets or Exceeds 78 68 85 67 67
Exceeds 43 45 39 18 14
Number of students tested 37 44 33 33 36
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets or Exceeds 61 64 62
Exceeds 33 18 19
Number of students tested 8 18 11 8 21

2. African American Students
Meets or Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets or Exceeds

Exceeds

Number of students tested

4. Special Education Students
Meets or Exceeds

Exceeds

Number of students tested

5. English Language L ear ner Students
Meets or Exceeds

Exceeds

Number of students tested

6. American Indian

Meets or Exceeds

Exceeds

Number of students tested

NOTES:
11IMN13
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: Minnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Meets or Exceeds 97 77 97 85 83
Exceeds 46 39 67 55 39
Number of students tested 37 44 33 33 36
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets or Exceeds 88 67 91 75 81
Exceeds 38 28 36 63 43
Number of students tested 8 18 11 8 21

2. African American Students
Meets or Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets or Exceeds

Exceeds

Number of students tested

4. Special Education Students
Meets or Exceeds

Exceeds

Number of students tested

5. English Language L ear ner Students
Meets or Exceeds

Exceeds

Number of students tested

6. American Indian

Meets or Exceeds

Exceeds

Number of students tested

NOTES:
11IMN13
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: (Test: Minnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Meets or Exceeds 93 81 82 68 56
Exceeds 52 43 18 7 22
Number of students tested 44 37 33 41 36
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets or Exceeds 80 88 73 57 36
Exceeds 27 31 18 10 14
Number of students tested 15 16 11 21 14

2. African American Students
Meets or Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets or Exceeds

Exceeds

Number of students tested

4. Special Education Students
Meets or Exceeds

Exceeds

Number of students tested

5. English Language L ear ner Students
Meets or Exceeds

Exceeds

Number of students tested

6. American Indian

Meets or Exceeds

Exceeds

Number of students tested

NOTES:
11IMN13
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: (Test: Minnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Meets or Exceeds 84 92 91 78 86
Exceeds 45 46 48 34 47
Number of students tested 44 37 33 41 36
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets or Exceeds 80 98 91 57 79
Exceeds 27 31 36 38 36
Number of students tested 15 16 11 21 14

2. African American Students
Meets or Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets or Exceeds

Exceeds

Number of students tested

4. Special Education Students
Meets or Exceeds

Exceeds

Number of students tested

5. English Language L ear ner Students
Meets or Exceeds

Exceeds

Number of students tested

6. American Indian

Meets or Exceeds

Exceeds

Number of students tested

NOTES:
11IMN13
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 0
2009-2010 2008-2009 2007-2008

Testing Month Apr Apr Apr
SCHOOL SCORES
Meets or Exceeds 90 81 87
Exceeds 53 48 46
Number of students tested 162 145 144
Percent of total students tested 100 99 97
Number of students alternatively assessed 0 0 0
Percent of students alternatively assessed 0
SUBGROUP SCORES
1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Meets or Exceeds 84 78 78
Exceeds 42 41 38
Number of students tested 56 57 48
2. African American Students
Meets or Exceeds 50 67 60
Exceeds 0 0 20
Number of students tested 2 3 5
3. Hispanic or Latino Students
Meets or Exceeds 75 50
Exceeds 25 50
Number of students tested 4 2
4. Special Education Students
Meets or Exceeds 55 50 67
Exceeds 18 10 33
Number of students tested 11 10 12
5. English Language L ear ner Students
Meets or Exceeds
Exceeds
Number of students tested
6. American Indian
Meets or Exceeds 100 100
Exceeds 50 100
Number of students tested 2 2

2006-2007
Apr

81
39
150
100

77
33
55

67

54
15
13

100
67
3

20520
Apr

75
24
138

100

64
20
57

100
67

43

14

0
0
1

NOTES: We test 100% of our students. However, becauskests left our district just prior to our testingte the State of
Minnesota saw them as being part of our distristakesult of this, the records for 2008 - 2009&tbinaccurately that we
tested only 99% of our students and the 2007 - 2808rds showed inaccurately that we tested orfg 67our students.

11MN13
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Testing Month

SCHOOL SCORES

Meets or Exceeds

Exceeds

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

2009-2010

Apr

90
56
162
100

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Meets or Exceeds

Exceeds

Number of students tested

2. African American Students
Meets or Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets or Exceeds

Exceeds

Number of students tested

4. Special Education Students
Meets or Exceeds

Exceeds

Number of students tested

5. English Language L ear ner Students
Meets or Exceeds

Exceeds

Number of students tested

6. American Indian

Meets or Exceeds

Exceeds

Number of students tested

83
47
56

100

75
25

64
97
11

100
50
2

Grade: 0
2008-2009 2007-2008
Apr Apr
86 93
51 63
145 144
99 97
0 0
81 90
39 50
57 48
67 80
33 40
3 5
50 0
50 0
2 1
30 58
10 25
10 12
100 0
50 0
2 0

2006-2007
Apr

85
51
150
100

73
48
55

67
33

38
15
13

100
67
3

20520
Apr

76
41
57

100
100

29
14
14

100

1

NOTES: We test 100% of our students. However, becauskests left our district just prior to our testingte the State of
Minnesota saw them as being part of our distristaAesult of this, the records for 2008 -2009 sktbimaccurately that we
tested only 99% of our students and the 2007 - 2868rds showed inaccurately that we tested orfly 8f7our students.
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